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The overarching structure of the quality framework borrows from the Dynamic Model of Educational Effectiveness (Creemers & Kyriakides, 2011, p. 35) and the elements within the framework have been adapted to Seneca’s context. There will be overlaps between the eight elements and the implications for online teaching pedagogy and practice. In this document you will find the following sections: 
Section A: Describing the Quality Framework and Rubric	pg. 2-28
Section B: Resources to Consult	pg.29-30
Section C: Rubric Scoring Guide	pg.31-32
[bookmark: _3gsw57701zl1]This guide and accompanying rubric aims to assist faculty in designing, developing, and delivering high-quality learning experiences across all modalities. The focus is on building equitable, student-centred courses, whether in-person, hybrid, online synchronous, asynchronous, flex, that encourage and support students to work confidently through engaged participation, collaboration and in a variety of active learning opportunities.

[bookmark: _Section_A:_Describing]Section A: Describing the Quality Framework and Rubric
[bookmark: _mopwtxlg77s5][bookmark: _oc9knceaj7pf]Structure of the Learning Environment
Course learning environments consist of different modalities: face-to-face, synchronous online, asynchronous online or a blend of all three which is known as Flex at Seneca. 
Regardless of the modality (face-to-face, online, hybrid or flex), how a learning environment is structured matters to students. Students thrive in learning environments that are welcoming, consistent, clearly outlined and easy to navigate.  
When thinking about the structure of your course, consider what your course content area looks like and how a student might feel while navigating through it.
[bookmark: _ye7hkwg9qpaw]Guiding Questions
1. Does your course meet the Learn@Seneca Minimum Requirements Policy?  
2. Can students find their way around the course easily and intuitively?  
3. Have you provided alternative formats for students to ask questions e.g., email, discussion board, MS Teams, etc. 
4. Have you clearly identified for students which parts of the course will be delivered face-to-face, asynchronously, or synchronously? Do students have a clear understanding of your expectations should they be unable to attend a face-to-face or synchronous session. 
5. Have up-to-date relevant course documents been posted or made available to students (i.e. learning outcomes, technologies and how to obtain them, approved syllabus, and assessments)?
6. Have all course materials been posted prior to the first lesson so that students can familiarize themselves with the layout and content of the course in anticipation of the start of class? 
7. Are all course materials up-to-date, relevant and free from spelling and/or grammar errors? Do course materials include proper citations and adhere to copyright? Have all links to external materials been checked to ensure they are active? 
Rubric: Structure of the Learning Environment 
The Quality Framework Rubric provides criteria for evaluating the quality of each standard. There are four categories each with an assigned score ranging from 0-1 to 5 that enable you to determine where your course meets the quality standard or needs adjustments to take it from good to great (scoring 4 to 5). A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	Course Information
	Little or no course information has been posted.  
No welcome message has been posted in course content area or announcements in Learn@Seneca.  
Students are not informed about what they will be learning and how they are going to be assessed.  
Links to approved course syllabus, assessment briefs, and weekly timelines are missing. 
Expectations for success are not stated.
	Some relevant and up-to-date course information has been posted.  
A brief welcome message has been posted in course content area or announcements in Learn@Seneca. 
It is unclear to the students what they will be learning and how they are going to be assessed.  
Links to approved course syllabus, assessment briefs, and weekly timelines are not all included. 
Expectations for success are somewhat defined. 
This content has been provided in only one format, e.g., text.
	Course information has been posted.  
A welcome message has been posted in course content area or announcements in Learn@Seneca. 
It is clear to the students what they will be learning and how they are going to be assessed.  
Links to approved course syllabus, assessment briefs, and weekly timelines are posted.
Expectations for success are defined. 
This content has been provided in only one format, e.g., text.
	Course information has been posted.  
A welcome message has been posted in course content area or announcements in Learn@Seneca. 
It is clear to the students what they will be learning and how they are going to be assessed.  
Links to approved course syllabus, assessment briefs, and weekly timelines are posted 
Expectations for success are clearly defined and concisely written. 
This content has been provided in multiple formats e.g., text, audio, etc.

	Communication Plan
	Details about office hours are vague or have not been stated.
Parameters for student/instructor communication are vague or missing.
	Some details about office hours have been stated. 
Some parameters for student/instructor communication have been communicated with vague details about virtual office hours, contact information, and response time to student inquiries. 
This content has been provided in only one format, e.g., text.
	Clear details about office hours have been stated. 
Concise parameters for student/instructor communication have been communicated which provide details about virtual office hours, contact information, and response time to student inquiries (e.g., all emails will be answered within 48 business hours). 
This content has been provided in only one format, e.g., text.
	Clear details about office hours have been stated. 
Concise parameters for student/instructor communication have been communicated which provide details about virtual office hours, contact information, and response time to student inquiries (e.g., all emails will be answered within 48 business hours). 
This content has been provided in multiple formats e.g., text, audio, etc.

	Course Orientation
	The modalities (flex, face-to-face, synchronous, or asynchronous) of the course have not been clearly stated and no explanation has been provided for students as to when they are to be on campus versus online.
No alternatives (e.g., recorded lecture, video or posted materials) for students unable to participate in one or more face-to-face or synchronous sessions (for various reasons such as tech issues, sickness, differing time zone, etc.)? 
No information about how to navigate the course has been provided. Course documents, learning modules, folders, discussion forums, assignments, and assessments are scattered and not easy to locate. 
No guidelines and expectations for behaviour have been posted.
	The modalities (flex, face-to-face, synchronous, or asynchronous) of the course are unclear and a vague explanation has been provided for students as to when they are to be on campus versus online. 
Infrequent alternatives (e.g., recorded lecture, video or posted materials) for students unable to participate in one or more face-to-face or synchronous sessions (for various reasons such as tech issues, sickness, differing time zone, etc.)? 
Brief information about how to navigate the course has been provided. 
Course documents, learning modules, and folders are present but not clearly labelled. 
Assignments and assessments are present. 
Minimal guidelines and expectations for behaviour have been posted. 
This content has been provided in only one format, e.g., text.
	The modalities (flex, face-to-face, synchronous, or asynchronous) of the course are clear and an explanation has been provided for students as to when they are to be on campus versus online. 
Frequent alternatives (e.g., recorded lecture, video or posted materials) for students unable to participate in one or more face-to-face or synchronous sessions (for various reasons such as tech issues, sickness, differing time zone, etc.)? 
Clear Information about how to navigate the course has been provided. 
Course documents, learning modules, and folders are labelled. 
Assignments and assessments are described. 
Guidelines and expectations for behaviour have been posted. 
This content has been provided in only one format, e.g., text.
	The modalities (flex, face-to-face, synchronous, or asynchronous) of the course are clear and a clear explanation has been provided for students as to when they are to be on campus versus online. 
Weekly alternatives (e.g., recorded lecture, video or posted materials) for students unable to participate in one or more face-to-face or synchronous sessions (for various reasons such as tech issues, sickness, differing time zone, etc.)? 
Detailed information about how to navigate the course has been provided.  
Course documents, learning modules, and folders are labelled and organized in an intuitive way for learners. 
Assignments and assessments are clearly described and easy to locate. 
Guidelines and expectations for behaviour have been posted e.g., professionalism, netiquette, participation, etc. 
This content has been provided in multiple formats e.g., text, audio, etc.

	Course Materials
	Instructional materials used in the course are missing, irrelevant, or outdated. Course materials contain numerous spelling and grammar errors.   
No citations are provided for any of the resources used in the course. Links to external resources are inactive.
	Some of the instructional materials used in the course are relevant while others are outdated. Spelling and grammar errors appear occasionally throughout the course content.  
Citations are present for some, but not all, materials. Some of the links are inactive. 
This content has been provided in only one format, e.g., text.
	Instructional materials used in the course are relevant, up to date, and free from spelling and grammar errors.
Materials have been properly cited and are used with appropriate copyright permission where required. Links to external materials are active.
This content has been provided in only one format, e.g., text.
	All instructional materials used in the course are relevant, up to date, and free from spelling and grammar errors.   
All materials have been properly cited and are used with appropriate copyright permission where required. All links to external materials are active. 
This content has been provided in multiple formats e.g., text, audio, etc.

	Questions and Feedback
	There are no dedicated spaces for frequently asked questions, for students to pose questions, or for course feedback.
	The instructor has provided space for some but not all the following: a dedicated space for frequently asked questions, a space for students to pose questions, and a space for course feedback.
	The instructor has provided all the following in their course: a dedicated space for frequently asked questions, a space for students to pose questions, and a space for course feedback.
	The instructor has provided all the following in their course: a dedicated space for frequently asked questions, a space for students to pose questions, and a space for course feedback. 
The instructor has emphasized the multi-modalities in which students can choose to participate in these spaces.


[bookmark: _aptggqgrahyk]
Management of Time
Time management is frequently identified as a challenge by students and yet is a major predictor of success (Shepperd, R.S. Predictors of Student Success in Distance Education Courses, in College of Human Resources and Education. (2002). Dissertation submitted to West Virginia University: Morgantown, WV). A student’s initial foray into post-secondary school might be the first time that they are responsible for setting up a schedule, managing distractions, etc. An accurate syllabus provides students with a clear roadmap of expectations, which can help them plan their work. The consistent use of tools, such as the course calendar feature of Learn@Seneca, timelines, and frequent communication from the instructor, can support the time management efforts of students. 
Guiding Questions
1) Are students guided to where to find critical dates for assessments e.g., in weekly summaries, the syllabus, and/or through course announcements?  
2) Have you included a weekly summary in your course materials to provide another source to reinforce upcoming deadlines?  
3) Have you planned weekly Learn@Seneca announcements to remain engaged with students, to encourage questions, and to discuss upcoming deliverables? 
4) Have you provided links and guidance to supporting resources such as The Learning Portal, the Seneca Assignment Planner, the Learning Centre, and Personal Counselling and Accessible Learning Services for time management and other study skills? The prepopulated course template in Learn@Seneca includes links to Student Resources like these and more.

Rubric: Management of Time
A minimum score of 4 in each category is required to meet the Quality Framework expectations
	Criteria
	0-1
	2-3
	4
	5

	Scaffolding for Success
	Assignment timelines are not clearly communicated.
	Assignment timelines are sometimes communicated and some opportunities for feedback are built in before due dates.
This content has been provided in only one format, e.g., text.
	Assignment timelines are communicated and there are opportunities for feedback and discussion before due dates. 
This content has been provided in only one format, e.g., text.
	Assignment timelines are clearly communicated and multiple opportunities for feedback and discussion are built in before the due date.
This content has been provided in multiple formats e.g., text, audio, etc.

	Metacognition and Self-regulation
	Course contains limited organization, and no strategies are used to promote metacognition and self-regulation.
	Students are guided through the course in a somewhat organized manner. Limited or inappropriate strategies are used to promote metacognition and self-regulation. 
This content has been provided in only one format, e.g., text.
	Students are guided through the course in an organized manner. A variety of appropriate strategies are used to promote metacognition and self-regulation. 
This content has been provided in only one format, e.g., text.
	Students are guided through the course in an organized manner. A variety of appropriate strategies are used to promote metacognition and self-regulation. 
This content has been provided in multiple formats e.g., text, audio, etc.

	Course Continuity
	Course content is not well organized. Students are not able to access content throughout the semester. Students are not sure about what successful engagement looks like in the course.
	Course content is somewhat organized.  
Students are somewhat able to access content throughout the semester. 
Students have some idea of what successful engagement looks like in the course. 
This content has been provided in only one format, e.g., text.
	Course content is intuitively organized. 
Students can access content throughout the semester. 
Students understand what successful engagement looks like. This content has been provided in only one format, e.g., text.  
This content has been provided in a few formats e.g., text, audio, etc.
	Course content is intuitively organized.  
Students can access content throughout the semester. Engagement is not necessarily linear. 
Students understand what successful engagement looks like and can engage in multiple formats. 
This content has been provided in multiple formats e.g., text, audio, etc.


[bookmark: _fffkrwqxpo9q]
Building Learning Communities
The Community of Inquiry framework provides a valuable foundation for creating a strong and collaborative learning community, regardless of modality, whether it is in-person, hybrid, online synchronous, asynchronous, or flex. Effective teaching and learning within this learning community involves four key aspects: social presence, cognitive presence, teaching presence (Garrison & Arbaugh, 2007) and emotional presence (Majeski, Stover, & Valais, 2018). Addressing these aspects creates a positive educational experience for students. Community building helps bridge differences in identity and worldview, fostering problem-solving and engagement. It also strengthens peer relationships and helps students feel more comfortable and connected in their learning environment.
Guiding Questions
1. Do you know students’ names and any other information about them that they are comfortable sharing? (i.e., nationality, languages and interests) 
2. Are students provided with the opportunity to engage socially?  
3. During each learning session, whether it is in-person, hybrid, online synchronous or asynchronous, or flex, did you provide opportunities for community building activities?  
4. Are students given virtual space or encouraged to use virtual tools (for example, Microsoft Teams) for meetups outside of scheduled class time?
5. Are you helping to support students in connecting with the Seneca community as a whole?

Rubric: Building Learning Communities
A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	Teaching Presence
	The instructor does not shape the nature of student exchange and rarely facilitates discussion.
Issues that emerge are not resolved.
	The instructor sometimes shapes the nature of student exchange and sometimes facilitates discussion.
Any issues that emerge are sometimes resolved.
	The instructor shapes the nature of student exchange and facilitates discussion. 
Any issues that emerge are resolved.
 

	The instructor frequently shapes the nature of student exchange and facilitates engaging discussions in multiple formats. 
Any issues that emerge are resolved effectively and in a timely manner.

	Social Presence
	The instructor does not support students to build social connections; students feel disconnected.
	The instructor sometimes supports students to build social connections; some interaction occurs, but students may feel isolated or disengaged.
	The instructor supports students to build social connections; students feel some sense of connection and community.
	The instructor consistently supports students to build social connections in class meaningfully and professionally; students feel connected and are engaged.

	Cognitive Presence
	Information exchange is not encouraged; students are not able to connect ideas using available resources and tools.
Students are not encouraged or invited to apply new ideas in their learning.
	Information exchange is somewhat encouraged; there are limited resources and tools available for students to connect ideas.
Students are sometimes encouraged and invited to apply new ideas in their learning.
	Information exchange is encouraged; students are able to connect ideas using available resources and tools.
Students are encouraged and invited to apply new ideas in their learning.
	Information exchange is encouraged; students are able to connect ideas using the available tools and resources.
Students are applying new ideas and are learning through a variety of methods and learning activities that promote their learning.

	Emotional Presence
	It is unclear whether students are given opportunities to recognize, manage and reflect on their emotional responses while engaging with learning materials, learning activities, digital tools, and collaborative tasks.
It is unclear if the learning environment promotes feelings of security, well-being, and self-confidence and minimizes threats, intimidation or pressure.
	Students are rarely given opportunities to recognize, manage and reflect on their emotional responses while engaging with learning materials, learning activities, digital tools, and collaborative tasks.
The learning environment rarely promotes feelings of security, well-being, and self-confidence and minimizes threats, intimidation or pressure.
	Students are given some opportunities to recognize, manage and reflect on their emotional responses while engaging with learning materials, learning activities, digital tools, and collaborative tasks.
The learning environment occasionally promotes feelings of security, well-being, and self-confidence and minimizes threats, intimidation or pressure.
	Students are given frequent opportunities to recognize, manage and reflect on their emotional responses while engaging with learning materials, learning activities, digital tools, and collaborative tasks. Students are able to contribute in multiple ways.
The learning environment regardless of modality frequently promotes feelings of security, well-being, and self-confidence and minimizes threats, intimidation or pressure.


[bookmark: _64lrw4clp79r]
Assessment Strategies
Assessments allow us to gather information about students’ ability to demonstrate course learning outcomes and promote new learning. In both face-to-face and online environments, thoughtful design of diagnostic, formative and summative assessments is essential for meaningful measurement of student performance. It is important to incorporate graded evaluations “of” student learning, ungraded formative assessments “for” learning to guide improvement and provide feedback, and ungraded assessments that allow students to reflect on their own progress “as” they learn. Additionally, incorporating authentic assessments helps to promote a culture of academic integrity. Regardless of the assessment modality, all assessments should adhere to the guidelines outlined in the Seneca Student Assessment Policy and take into account both the Academic Integrity Policy and Generative Artificial Intelligence (GenAI) Policy. 
[bookmark: _6fdiurqcoagz]Guiding Questions
1) Do the assessments measure the intended learning goals? Are the assessments clearly linked to the appropriate learning outcomes and communicated to students? Do the assessment methods provide students with the opportunity to demonstrate achievement of the learning outcomes at the required level of learning? 
2) Do you regularly check student understanding of lesson topics through diagnostic and formative (low stakes ungraded) assessments? Are these assessments woven throughout the entire lesson structure?
3) Do your assessments support diverse learner identities, interests, goals and learning preferences in their design to support culturally responsive authentic assessment of knowledge and skills?
4) Do you provide timely and meaningful feedback to students according to the Seneca Student Assessment Policy so that students are aware of their progress towards meeting learning goals?
5) Do you emphasize the importance of academic integrity with students and foster a culture of academic integrity in your course? Are you aware of the limitations of technology in ensuring academic integrity? Do you include links to academic integrity resources, such as the academic integrity website, online modules, Seneca’s Academic Integrity Policy, and Generative Artificial Intelligence (GenAI) Policy?

Rubric: Assessment Strategies
A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	Assessment Design
	Assessments do not align with or measure achievement of learning outcomes. Evaluation criteria are vague and poorly communicated to students. Assessment technologies are not accessible, not equitable, or not appropriate for the demonstration of learning outcomes.
	Assessments somewhat align with and measure achievement of learning outcomes. Evaluation criteria are listed, and students have some awareness of the criteria. Assessment technologies are accessible or equitable for most students and adequate for the demonstration of learning outcomes. The instructor has posted little or vague information about course objectives. Details about virtual office hours are not clearly stated, and the parameters for student/instructor communication are not clearly defined.
	Assessments align with and measure achievement of learning outcomes. Evaluation criteria are clearly described and communicated to students. Assessment technologies are accessible, equitable, and highly appropriate for the demonstration of learning outcomes.  

	Assessments align with and measure achievement of learning outcomes. Evaluation criteria are clearly described and communicated to students.
Assessment technologies are accessible, equitable, and highly appropriate for the demonstration of learning outcomes. 
Examples have been added, and alterative formats are evident.

	Assessment types
	Only one summative assessment method is used. The course does not contain diagnostic and formative assessments to check for understanding. Students are not provided with assessment options.
	More than one summative assessment method is used. The course contains some diagnostic and formative assessments to check for understanding. Students have limited assessment options to demonstrate their learning.
	A variety of summative assessment methods are used. Each lesson contains diagnostic and formative assessments to check for understanding. Students are provided with some assessment options to best demonstrate their learning.
	A variety of summative assessment methods are used. Each lesson contains diagnostic and formative assessments to check for understanding. Students are provided with multiple assessment options to best demonstrate their learning.
Examples are included.

	Feedback Strategy
	Students are not provided with the grading scheme or rubric before or after the assessment. Students have limited awareness of their progress in the course and receive little feedback.
	Students are provided with the grading scheme or rubric following the assessment. Students are somewhat aware of their progress in the course and receive delayed feedback.
	Students are provided with the grading scheme or rubric in advance of and following the assessment. Students are aware of their progress in the course and receive timely feedback.
	Students are provided with the grading scheme or rubric in advance of and following the assessment. Students are aware of their progress in the course and receive timely feedback.
Feedback is offered in more than one way (e.g. a marked rubric and voiced comments)

	Assessing with Academic Integrity
	Academic integrity strategies are not incorporated into assessment design. Authentic or alternative assessment methods are not used. Academic integrity resources and tools (SafeAssign, Academic Integrity Policy, Academic Integrity modules) are not available in the course.
	Academic integrity strategies are occasionally incorporated into assessment design. Authentic or alternative assessment methods are rarely used. Academic integrity resources and tools (SafeAssign, Academic Integrity Policy, Academic Integrity modules) are minimally available and not promoted in the course.
	Academic integrity strategies are usually incorporated into assessment design. Authentic or alternative assessment methods are usually used. Academic integrity resources and tools (SafeAssign, Academic Integrity Policy, Academic Integrity modules) are available and promoted in the course.
	Academic integrity strategies are consistently incorporated into assessment design. Authentic or alternative assessment methods are widely used. Academic integrity resources and tools (SafeAssign, Academic Integrity Policy, Academic Integrity modules) are available and actively promoted in the course.


[bookmark: _9x2qlif1qhx]
Engagement and Communication
Engagement is a key factor in overall student success, regardless of the learning modality. Students who are actively engaged in the course stay motivated for longer. In any learning environment, thoughtful consideration should be given to how students communicate with the instructor and each other. Participation and activities should be designed to accommodate the diverse experiences and expectations of all students. This often involves seeking feedback from students and adapting to the learning environment to support various forms of communication and collaboration. Flexibility and adaptation throughout the course are crucial to maintaining ongoing engagement and promoting effective learning. 
[bookmark: _8h253nm9nunv]Guiding Questions
1) Do students have clear information about instructor expectations for active participation during the course?
2) Are students consulted (for example, via surveys, discussion board questions, focus groups) about what role they might play to facilitate engagement and communication amongst their peers?
3) How might students be encouraged to participate in active learning through the within the course while also ensuring they remain focused and invested in their learning?
4) Have you built in opportunities to gather student feedback throughout the course to enhance their learning experience?
5) Do your methods and tools for engagement and communication consider the diverse backgrounds, experiences, and expectations of your students?

Rubric: Engagement and Communication 
A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	Professional Communication and Behaviour
	No guidelines have been included that outline the expectations for professional communication and behaviour for the course environment.
	Limited guidelines have been included that outline the expectations for professional communication and behaviour for the course environment.
	Explicit guidelines have been included that outline the expectations for professional communication and behaviour for the course environment.
	Explicit guidelines have been included that outline the expectations for professional communication and behaviour for the course environment.
Guidelines and expectations have been provided in alternative formats.

	Active Participation and Engagement
	No expectations for active participation and engagement have been stated.
	Limited expectations for active participation and engagement have been stated.
	Clear expectations for active participation and engagement have been stated.
	Clear expectations for active participation and engagement in multiple formats.

	Students as Collaborators
	No effort is made to involve students in collaborating and co-creating or co-editing their learning experience by soliciting feedback throughout the course.
	Minimal effort is made to involve students in collaborating and co-creating or co-editing their learning experience by soliciting feedback throughout the course.
	A strong effort is made to involve students in collaborating and co-creating or co-editing their learning experience by soliciting feedback throughout the course.
	A strong effort is made to involve students in collaborating and co-creating or co-editing their learning experience by soliciting feedback using multiple formats (e.g., text, video, audio, etc.) throughout the course.

	Use of Educational Technology Tools
	No engagement tools are used throughout the course.
	Limited engagement tools are used throughout the course, with minimal impact on learning and participation. 
Tools are not accessible and do not support the learning objectives.
	A variety of engagement tools are used throughout the course, with some effectiveness in enhancing learning and participation. 
Tools are accessible and support the learning objectives.
	A wide range of engagement tools are effectively integrated throughout the course to enhance learning and participation. 
Tools are accessible and support the learning objectives. Alternative formats are provided for students to participate in alternative modalities.


[bookmark: _qbh2z7c9t2pz][bookmark: _da01zgv2kfnd]
Equity, Diversity and Inclusion
Along with the principles of Universal Design for Learning (UDL), courses must provide a solid foundation for incorporating equity and accessibility. This means that students are able to connect course materials to their own identities, backgrounds, cultures, and that of others. Instructors are equipped, informed, and able to support their students to meaningfully engage in the course. Learning occurs within an environment of trust which is nurtured through transparency and support. Students should be informed of where to access additional and specialized support such as Counselling and Accessibility Services.
[bookmark: _hpg0o1r7xs7x]Guiding Questions
1) Do students have access to external resources and suggested course materials? 
2) Are students aware of the resources offered by Seneca such as Counselling Services, Accessibility Services, and First Peoples@Seneca?
3) How are you fostering a supportive environment that encourages students to meaningfully engage with the course content and each other? How have you ensured that students are comfortable expressing themselves to contribute their unique perspectives? 
4) What strategies are you using to expand your professional learning in areas such as trauma-aware pedagogy and culturally relevant pedagogy to better support students?

Rubric: Equity, Diversity, and Inclusion
A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	Equitable Learning Environment
	The course provides no foundation for incorporating equity and accessibility.
	The course provides some space for incorporating equity and accessibility.
	The course provides a solid foundation for incorporating equity and accessibility.
	The course provides a strong foundation for incorporating equity and accessibility.

	Inclusive Course Materials
	Course materials are not easily available or accessible. Content is not reviewed for potential bias and/or assumptions about student knowledge and experience.
	Some course materials are not easily available or accessible. Content is reviewed and there are areas to improve regarding potential bias and/or assumptions about student knowledge and experience.
	Course materials are readily available and accessible. Course content is reviewed and corrected for potential bias and/or assumptions about student knowledge and experience.
	Course materials are readily available and accessible. Course content is reviewed and corrected for potential bias and/or assumptions about student knowledge and experience. 
Students are invited to engage in review and suggested revisions.

	Diversity in Classrooms
	Course materials are not reflective of a diverse community.
Content is not reviewed for potential diversity concerns.
No dialogue around diversity is facilitated.
	Few course materials are reflective of a diverse community.
Minimal perspectives, cultures, and backgrounds are represented and valued.
Limited dialogue around diversity is encouraged and facilitated.
	Most course materials are reflective of a diverse community. Most perspectives, cultures, and backgrounds are represented and valued.
Dialogue around diversity is encouraged and facilitated.
	All course materials are reflective of a diverse community. A wide range of perspectives, cultures, and backgrounds are consistently represented and valued. 
Dialogue around diversity is actively encouraged and facilitated.



Accessibility and Legal Responsibilities
Accessibility and access go together. As educators, we must follow various laws and guidelines to ensure our educational materials and class practices provide both access and accessibility. Under the Canada Copyright Act, we have access to certain exceptions for using a variety of published materials, but we also have a responsibility to reuse and copy content within legal guidelines. The Accessibility for Ontarians with Disabilities Act outlines our obligation to meet students’ accessibility needs, which includes adhering to the Web Content Accessibility Guidelines to ensure that digital content is accessible to all learners. We also are required to protect student personal information in accordance with the Freedom of Information and Protection of Privacy Act. For each of these acts, Seneca has a corresponding policy: Copyright Policy, Accessibility Policy, and the Freedom of Information and Protection of Privacy Policy.
[bookmark: _5oy03y13i8sb]Guiding Questions
1. Do students have clear information regarding the purpose, structure, and delivery of the course, including how learning will take place and how they can engage with course content? 
2. How are you ensuring that course materials and lectures are up-to-date, posted promptly, and designed to provide both access and accessibility for all students, regardless of their needs or abilities? 
3. Have you clearly outlined the schedule and structure for synchronous components of the course, and considered equity and accessibility in designing these activities so all students can participate meaningfully? 
4. Do students understand how to access instructional materials if they are unable to attend class? Have you provided alternative formats or options for students who may be unable to attend or participate (e.g., due to technology issues, illness, time zone differences, etc.) or who need them to demonstrate their learning to ensure equal access for all students, regardless of modality?  
5. Are you using third-party educational tools that have either been provisioned or endorsed by Seneca, especially when student personal information is collected or stored by the tool?
6. When recording lectures or educational activities that include student personal information (i.e., student camera is on) are you following the Recording Lectures and Educational Activities Policy, including your instructor responsibilities from Appendix A?

Rubric: Accessibility and Legal Responsibilities	
A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	AODA
	None of the course materials meets WCAG 2.0 Level AA standards.
	A few of the course content meets WCAG 2.0 Level AA standards.
	Most of the course content meets WCAG 2.0 Level AA standards.
	All the course content meets WCAG 2.0 Level AA standards.

	Copyright
	None of the course content meets complies with Copyright and Fair Dealing exceptions under the Canada Copyright Act, or specified terms of use (where applicable).
	Some of the course content adheres to Copyright and Fair Dealing exceptions under the Canada Copyright Act, or specified terms of use (where applicable).
	Most of the course content adheres to Copyright and Fair Dealing exceptions under the Canada Copyright Act, or specified terms of use (where applicable).
	All the course content adheres to Copyright and Fair Dealing exceptions under the Canada Copyright Act, or specified terms of use (where applicable).

	Privacy
	None of the course practices comply with Seneca’s privacy practices under the Freedom of Information and Protection of Privacy Act and students’ privacy is not protected. 
	Some of the course practices comply with Seneca’s privacy practices under the Freedom of Information and Protection of Privacy Act and students’ privacy is not always protected.
	Most of the course practices comply with Seneca’s privacy practices under the Freedom of Information and Protection of Privacy Act and students’ privacy is usually protected.
	All the course practices comply with Seneca’s privacy practices under the Freedom of Information and Protection of Privacy Act and students’ privacy is always protected.


[bookmark: _jnwyi4pywpbt]
Universal Design for Learning
Universal Design for Learning (UDL) embraces three principles to enhance the learning experience for all learners. The principles encourage educators to design learning that considers multiple means of engagement, multiple means of representation, and multiple means of action and expression to ensure all students can participate fully. For details on UDL, visit the CAST for Higher Education website.
[bookmark: _eu8gwhyu1e8b]Guiding questions
1) How do you design learning activities that offer students multiple ways to engage with each other and your content, such as through in-class activities, problem-based learning, peer-to-peer collaboration, and discussions, to motivate and support their learning? (Multiple Means of Engagement) 
2) How do you present and deliver your content in multiple formats (e.g., text, visuals, video, audio) to ensure all your students can access the material? Have you considered providing feedback in an audio format instead of text? Have you considered providing closed captioning and transcripts to support accessibility for all learners? (Multiple Means of Representation)
3) [bookmark: _reo8loo5aqqk][bookmark: _lswgq6l8mn4w]How do you provide students with an opportunity to demonstrate their learning from a diverse lens? Are students offered a choice of how to present content (e.g., written, presentation, infographic, demonstration) when submitting projects or assignments? (Multiple Means of Action and Expression)

Rubric: Universal Design for Learning
A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Criteria
	0-1
	2-3
	4
	5

	Multiple Means of Engagement
	Limited strategies are used for recruiting interest, sustaining effort, and persistence.
No application to real world connections is made.
No choice is given for how to engage in content.
Self-regulations strategies are absent.
	A few strategies are used for recruiting interest, sustaining effort, and persistence.  
A few applications to real world connections are made.
Limited choice is given for how to engage in content.
A few self-regulations.
	Strategies are used for recruiting interest, sustaining effort, and persistence.    
A variety of applications to real world connections is evident throughout most of the course. 
Choice is usually given for how to engage in content.  
	Strategies are consistently used for recruiting interest, sustaining effort, and persistence.
A variety of applications to real world connections is evident throughout the course.
Choice is consistently offered for how to engage in content.

	Multiple Means of Representation
	No or limited options are provided for delivering information through multiple means. No specific strategies for language comprehension are employed.
	A few options are provided for delivering information through multiple means. A few strategies for language comprehension are employed.
	Options are provided for delivering information through multiple means. Strategies for language comprehension are employed.

	The course consistently provides options for delivering information through multiple means. Strategies for language comprehension are prominent throughout the course.

	Multiple Means of Action and Expression
	None or limited use of varying methods for response and navigation. Scaffolded support leading to formative assessments are not evident.
The instructor does not optimize access to tools and assistive technologies.
	A few methods are used for response and navigation. Scaffolded support leading to formative assessments are occasionally evident.
The instructor provides some access to tools and assistive technologies.
	Varying methods are used for response and navigation. Scaffolded support leading to formative assessments are evident. 
The instructor provides access to tools and assistive technologies.
	Varying methods for response and navigation are used and encouraged. Scaffolded support leading to formative assessments are evident throughout the course. 
The instructor optimizes and supports access to tools and assistive technologies.



[bookmark: _c4hu8ouiiqcy][bookmark: _Section_B:_Quality][bookmark: _Section_C:_Resources]Section B: Resources to Consult
	
	Area of Focus
	Suggested Resources

	1
	Structure of the Learning Environment
	Managing expectations in a virtual course
Create online course orientation
Getting started with online teaching

	2
	Management of Time
	Metacognition and self-regulated learning guide by Education Endowment Foundation (EEF)
Promoting reflection online
The Learning Portal's Time Management module 

	3
	Building Learning Communities
	Community of Inquiry Framework
Improving Team Projects
The ABCs of student wellbeing online
Supporting international students in a virtual classroom
Using Emotions in the Classroom to Motivate Learning
Designing for emotion in online courses

	4
	Assessment Strategies
	Authentic assessment
Authentic assessment in the online classroom
Aligning assessments with learning outcomes
Going online with academic integrity
Formative assessment
Student Assessment Policy
Academic Integrity Policy
Designing Digital Assessments
The Psychology of Assessment and Feedback

	5
	Engagement and Communication
	Students-as-partners and co-creators by Simon Varwell
Engaging Students
Tools in the Classroom
Facilitating group work in a virtual classroom
Communication in your online course

	6
	Equity, Diversity, and Inclusion
	Seven Signposts to Exploring EDI in the Classroom
TRC in the Learning Environment
Equity Rubric by Peralta Community College District 
Considering accommodations in online learning
Exploring and evaluating open educational resources

	7
	Accessibility and legal responsibilities
	Copyright @ Seneca: Teaching Online
Copyright Training for Ontario College Employees
Seneca Sandbox: Free Images
Creative Commons Search
The Learning Portal's Faculty Toolkit - AODA
Educator's Accessibility Toolkit (from Council of Ontario Universities)
Seneca’s Privacy Notice
Privacy Office Internal Webpage
Privacy is Everybody’s Business - Faculty
Recording Lectures and Educational Activities Policy
Quick Guide to Secure Handling of Confidential Student Information for Faculty Using Online Learning Tools
Ally @ Seneca

	8
	Universal Design for Learning (UDL)
	Universal Design in Higher Education
To Cultural Inclusivity and Beyond with Universal Design for Learning (UDL)
UDL and your online classroom: a winning combo
Universal design for learning and accessibility: what’s the connection?




[bookmark: _x8wzzbyh6hdh][bookmark: _Section_D:_Rubric]Section C: Rubric Scoring Guide
There are 8 Quality Standards used to evaluate the quality of each course. Each standard considers a specific element of course design with specific criteria identified that must be present.
Essential elements of course design are those considered critical to student success. The essential elements are identified with a higher score required to be considered as having ‘met’ or exceeded the Seneca Quality Framework.
The Quality Framework Rubric provides criteria for evaluating the quality of each standard. There are four categories each with an assigned score ranging from 0-1 to 5 that enable you to determine where your course meets the quality standard or needs adjustments to take it from good to great (scoring 4 to 5). A minimum score of 4 in each category is required to meet the Quality Framework expectations.
	Seneca Quality Framework Standard
	Total Points
	Minimum Score
	Essential Elements

	1. Structure of the Learning Environment
	25
	20
	Minimum score of “4” for Course Information, Communication Plan, Course Information, Course Materials, and Questions and Feedback.

	2. Management of Time
	15
	12
	Minimum score of “4” for Metacognition and Self-regulation, Scaffolding for Success and Course Continuity

	3. Building Learning Communities
	20
	16
	Minimum score of “4” for Social Presence, Teaching Presence, Cognitive Presence, and Emotional Presence

	4. Assessment Strategies
	20
	16
	Minimum score of “4” for Assessment Design, Assessment Types, Feedback Strategy, and Assessing with Academic Integrity

	5. Engagement and Communication
	20
	16
	Minimum score of “4” for Professional Communication and Behaviour, Active Participation and Engagement, Students as Collaborators, and Use of Educational Technology Tools

	6. Equity, diversity, and inclusion
	15
	12
	Minimum score of “4” for Equitable Learning Environments, Inclusive Course Materials, and Diversity in Classrooms

	7. Accessibility and legal responsibilities
	15
	12
	Minimum score of “4” for AODA, Copyright, and Privacy

	8. Universal Design for Learning (UDL)
	15
	12
	Minimum score of “4” for Multiple Means of Engagement, Multiple Means of Representation, and Multiple Means of Action & Expression
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